the number of plays three, and the other Greek options Pindar and Demosthenes. The Latin authors were Terence, Cicero, Virgil, Horace, and Juvenal. Candidates for honours were required to offer larger portions of each author-twelve books of Homer and six tragedies-and might offer a wider range of authors including Plautus, Terence, Lucretius, and Tacitus. 5 For Greats the classical requirements for 'passmen' included studying one philosopher and one historian (Greek or Latin) and translating passages from the set texts into English. Honours candidates faced much more demanding requirements: 'the Greek and Latin Languages, Greek and Roman History, Chronology, Geography, Antiquities; Rhetoric and Poetics; Moral and Political Philosophy. These subjects may be illustrated by Modern Authors.' Translation, questions, and composition in Greek and Latin were compulsory. Logic (mainly Aristotle) was required for first-or second-class degrees, and had 'great weight in the distribution of Honours'. 6 Pater's interests seem to have centred on philosophy and logic: Edmund Gosse observes that as an undergraduate Pater did not demonstrate a 'partiality for pure literature or plastic art' but was 'fascinated mainly by the study of logic and metaphysic, which were his pastimes, while the laborious business of classical scholarship occupied all but his leisure moments'. 7 Frank Turner notes that Pater 'read deeply in English empiricist philosophy and psychology as well as Hegelian literature' in the 1860s, and was 'thoroughly receptive to the spirit of relativism in philosophy and religion'. 8 He had a good knowledge of German, and read contemporary German philosophers. An essay Pater had written for Benjamin Jowett, then Regius professor of Greek, impressed Jowett so much that he offered to coach him without payment. 9 Jowett's style of coaching, in which a close relationship between tutor and students was designed to improve academic standards, was crucial to the development of Oxford's tutorial system. Jowett also maintained connections between the university and the wider world, with weekend parties that brought Oxford together with 'poets and Prime Ministers'. 10 Pater valued Jowett's teaching and his 'great originality as a writer and thinker':
Like many others I received much kindness and help from him when I was reading for my degree (1860 to 1862) and afterwards. A large number of hours in every week of Term-time must have been spent in the private teaching of undergraduates, not of his own College, over and above his lectures, which of course were open to all. They found him a very encouraging but really critical judge of their work-essays, and the like,-listening from 7.30-10.30 to a pupil, or a pair of pupils, for half an hour in turn.
Of course many availed themselves of the, I believe, unprecedented offer to receive exercises in Greek or English in this way, and on the part of one whose fame among the youth, though he was then something of a recluse, was already established.
11
Pater's wide reading and innovative approach to the classics exceeded the narrow confines of the university's requirements: 'It is not, it never has been, the imaginative men -the men of genius-who take the highest honours at a University', claims Thomas Wright. classics and mathematics' in the curriculum. 16 Nettleship commented that the Oxford degree was not well adapted to modern classical scholarship: he spent four months in 1865 at a German university, and found that while he knew how 'to read the classics, to translate them on paper, to think and talk about them, to write essays on them', he had learned 'next to nothing' of 'the higher philology, of the principles and methods of textual criticism'.
17
Pater became a private tutor, before being elected to the first non-clerical fellowship in Classics 20 Pater took pains with the essays submitted to him; most tutors listened while students read essays aloud and made criticisms 'as they arise in the mind, without previous preparation', but Pater 'had the essays shown up to him, [and] scrutinised them carefully, even pencilling comments upon the page; and then, in an interview, he gave careful verdicts as to style and arrangement, and made many effective and practical suggestions'. 21 Wright suggests that
Pater's focus on prose style and biographical writing could be attributed to Jowett's influence. 22 Pater's approach to scholarship could prove disconcerting for those students who merely wanted to pass their examinations. Humphry Ward notes that the Brasenose undergraduates reading Greats in 1867 expected their lectures to consist of 'the old formulae about Thales and some references to Aristotle that we could take down in our books and use for the Schools'. Instead Pater gave 'a quickly delivered discourse, rather Comtian, on the Dogmatic and Historical methods: quite new to me, and worse than new to some others'. 23 Shuter acknowledges that Pater's published lectures lack 'the systematic rigor that would recommend [them] to undergraduates preparing for Greats', although he does treat 'many of the subjects on which candidates were asked to write'. 24 Pater's reading of ancient philosophy in relation to modern literature and philosophy is consistent with the comparative approach encouraged in students of Greats. Shuter notes that the 'remarkably ambitious school of Literae Humaniores' was 'designed not only to introduce young men to certain designated works of philosophy and history by the principal Greek and Roman authors but to train them to think critically about philosophic and ethical questions and to relate historically earlier to historically later stages of thought'. He demonstrates that Pater's 'published writings reflect, or have their origin in, the intellectual culture of which Greats was the centerpiece and the formal embodiment'. 25 The feature of Greats that made the course such a useful training for cultural critics such as Matthew Arnold and Oscar Wilde was that they were encouraged to compare and contrast texts, philosophical arguments, and historical examples from ancient Greece and Rome with 'modern historical scholarship and to contemporary institutions and problems', to notice 'parallels between the ancient and modern worlds and to examine their validity'. 26 A system of 'combined or university lectures', open to undergraduates from all colleges, developed in the 1870s. This new system 'altered the style of tutorial teaching, freeing the tutor from the reading of an examination text and permitting him to organize his lectures by a historical period or subject in which he had a special interest'. 27 Pater offered thirty-eight lecture courses in twenty years, mostly on Plato, Aristotle, and other Greats texts. He also lectured on Greek art, and was one of the first Oxford academics to address the recent findings of archaeologists such as Heinrich Schliemann (Mycenae) and Charles Newton (Cnidus). 28 His 'coupling of ancient literature, archaeology, myth and cultural history was highly modern', and perhaps, Lene Østermark-Johansen suggests, a 'provocation' to Jowett. Nevertheless, his understanding of Greek sculpture was also That Walter and Clara Pater were both tutors in Classics at Oxford colleges was remarkable in an era when, as Valerie Sanders points out, the 'theme of sisters prevented from studying with their brothers reverberates through nineteenth-century literature, with Latin the favourite symbol of male intellectual exclusiveness'. 44 Somerville Hall (later Somerville College) opened in 1879 with twelve students. Clara Pater taught Greek, Latin, and German at Somerville, and was resident tutor in Classics from 1885 to 1894 (she resigned her tutorship shortly before her brother's death in 1894
and settled in London). As a college with resident tutors, Somerville acted as 'an extension of the tutorial system' for women students. 45 For women's colleges, the greatest challenge was to provide intensive coaching so that students without ten years or more of learning grammar and syntax, or memorizing and translating set texts, could sit the same examinations as their brothers. Specialist Humaniores, in which she obtained a second in 1890. 47 Emily Penrose (later principal of the College) was the first woman to achieve a first in Greats in 1892, although, as women were not yet full members of the university, she had to wait until 1920 to receive her degree. Penrose, who was the daughter of the archaeologist and director of the British School at Athens Francis Cranmer Penrose, chose to study archaeology as a Special Subject for Greats. From 1898 to 1900, Clara Pater taught at the Ladies' Department of King's College London, where she was lecturer in Greek and Latin. 48 Her most celebrated student was Virginia Stephen (later Woolf), with whom she read 'a considerable amount of Greek', including Sophocles' Antigone, Oedipus at Colonus, and half of the Trachiniae. 49 Rather than attempting to compensate for their lack of experience in traditional pursuits such as prose and verse composition, women students often adopted new approaches based on emerging disciplines such as anthropology, archaeology, and comparative religion. what is excellent in our own', but proposed that classicists should expand and enliven their own discipline by studying the close connections between classical and modern culture, a comparative approach for which his own role in the development of Greats provided a model.
